Abstract
Introduction
performance coaching, in a broad lifeworld that included settings on and off the field of play.
7
An exploration of the embodied expertise of an elite golfer's daily practice also applied ). This method, is limited in its ability to capture lived experiences, because verbalization 13 supposes for the interviewee the ability to be already conscious, in a classic meaning (i.e.
14 aware), of his own experience. However, a part of his/her activity was non-conscious during 15 the experience and may still be non-conscious during the semi-structured interview situation. consciousness, where consciousness becomes aware of itself via a reflecting mental process).
10
Pre-reflective experience can be defined as 'an experience, which is lived without being fully 11 aware of itself' (Petitmengin, 2009, p. 9) . This provides an important support for going further 12 than the limits of verbalization and for accessing to knowledge in action.
13
Vermersch (1994) considers that the subjective lived experience has a global nature.
14 Therefore, this author distinguishes between various domains of verbalization that are memory. This speech position is different from the more usual one, which is rational and explanatory (explaining the reality).
11
To date, psychophenomenology has been employed in sport research, mainly in France. 
Characteristics of the explicitation interview
What is an explicitation interview? The fundamental hypothesis in the explicitation interview method is that it is possible,
13
within an act of evocation, which is characterized by the using of the passive memory and the propose to you, to take the time to let come back to you, whatever is coming back');
23
 Focusing on a precise moment (or some important moments) for the interviewee during 
19
Later in this paper, we present extracts of explicitation interviews that were conducted by the 20 first author.
21
How can we know if the interviewee is in evocation? can check this set of specific cues to be sure that the interviewee is in a state of evocation, or,
10
if not, stop and adapt the questioning to achieve it.
11

Examples of explicitation interviews in sport coaching
12
Understanding intuitive player decision-making in sport 13 Using an explicitation interview technique, Mouchet (2005) studied elite rugby players' 14 decision-making in-game situations, and the coaching process for improving players' decision- understanding 'at-action' decision-making in team games during competition rugby matches.
19
The following example is useful for sport coaching, because understanding players decision 20 making processes is an important part of coach education and this method of explicitation can 21 be used to educate coaches about the importance of gaining the players' lived experience.
22
We now present one extract of explicitation interviewing implemented with an elite rugby for interviewer. Following this, we provide some comments about the data. We use an extract in Italics, using again some initials: 'I' for interviewer and 'F' for 23 Franck, the coach fictive name. 
4
On the other hand, the extrinsic validation concerns firstly, during the interview, the 5 observation of the non-verbal and para-verbal aspects of the interviewee, because they indicators is important for regulating the moments when the interviewee is not in evocation.
10
This validation takes place also during the transcription and during the data treatment, where it 11 is of interest to film the subject during the interview to integrate the non-verbal aspects in the 12 verbatim as we did previously in the two examples (e.g. gesture, duration of silences, eye 13 movements). Of course, it is necessary to get the consent of the interviewee for ethical reasons. We suggest that coach education and development programmes should seek to articulate 12 the practical experience, the individual analysis of this practice, and the collective formalization 13 of knowledge. We also emphasise the inclusion of the coaches' lived-experience within the 14 process of coach development. Such an approach was successfully included in the process of 15 coach development within an elite rugby academy (Mouchet, 2015) , for improving the half-16 time talks by the coaches. A 'spiral training approach' was organized, which utilised the 17 analysis of coaches' behaviour within a multi-method approach, and a collective training 18 session within that group of coaches. The coaches' subjective lived experience was, therefore, 19 at the heart of the analysis of their professional practices and transformation.
20
In conclusion, we consider the potential for future development of a
21
'psychophenomenological pedagogy'. This approach may consider the subjective lived 22 experience of athletes, as a resource for adapting and individualizing the coaching approach to 23 consider the differences within a group. For example, coaches could use the explicitation 24 interview during specific sessions of analysis of practice, off the pitch, for improving players' decision-making during games, or specific skills (e.g. penalties with kickers). They could also 1 use it during practice with specific questioning 'on the spot', with a 'touch of explicitation', in 2 connection with the previous action that was completed by the players. Such pedagogy would 3 be of great value for practitioners when they want to understand the personal logic of the 4 participants and adapt the coaching/teaching strategies to enhance learning. Studies, 16(10-12) , 20-57. 
